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Day 1 Session Objectives 

→Link insight on current EU level policy and practice of micro-credentialing 

to reform priorities in the Palestinian Higher Education System

• Present overview of current MC landscape at EU level

• Define strategies for integrating microcredentials into existing higher education programs. 

• Raise awareness through international case studies and models of MC Leadership & Integration at 
institutional level

• Identification of challenges and solutions in implementing microcredentials



Day 1 Session Outline

1. Why Micro-credentials? Goals, Foundations, Stakeholders and Target Groups 10:15h-11:30h

- Contextualizing MCs→10 Building Blocks for a High-quality Micro-credential Program + EU Case Studies

- Small-group exercise: Building a Micro-credential Team at your institution: Who should lead an Institutional MC Program 
strategy?

Break: 1130h-11:45h

2.  MC Co-design, Stakeholder Engagement and Quality Assurance 11:45h-13:00h

Presentation: Maturity models, QA standards and continuous improvement loops

Small-group exercise: Maturity model indicators, Identifying existing QA practices in Palestinian institutions



Intended Learning Outcomes

By the end of the workshop, participants will:

1. Understand European approaches and good practices in designing and accrediting micro-credentials, and 
relate these to the Palestinian context.

2. Critically analyze stakeholder roles in assuring and improving quality of micro-credentials across the 
ecosystem.

3. Explore internal QA practices and feedback mechanisms to ensure continuous improvement of 
micro-credentials.

4. Examine accreditation, certification, and stackability options, and propose pathways for integration into the 
Palestinian NQF.

5. Co-develop concrete recommendations to strengthen the draft national accreditation guidelines and 
institutional strategies.



How would you rate your own knowledge of micro-credentials? 
(1 = low | 5 = high)

First, a Low-tech survey 
around the room…

Photo by Felicia Buitenwerf on Unsplash

https://unsplash.com/@iamfelicia?utm_content=creditCopyText&utm_medium=referral&utm_source=unsplash
https://unsplash.com/photos/man-wearing-black-t-shirt-close-up-photography-Qs_Zkak27Jk?utm_content=creditCopyText&utm_medium=referral&utm_source=unsplash
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Mitchell´s Foundational Work in Micro-credentialing

1. Micro-credentials Masterclass 2023: Co-organizer (Barcelona Declaration)
2. National Seminar on Micro-credentials 
3. Micro-credential Exchange Erasmus +
4. EULEP Erasmus +
5. D-Reskill Erasmus +
6. Agile Continuous Education 4 I5.0
7. Open EU Alliance
8. Researcher/Editor: i. Distance Education S.I.; ii. UOC Book on MC´s

https://microcredentials.eu/wp-content/uploads/sites/20/2023/03/March-2023-International-Micro-credentials-Summit_Declaration.pdf


Book Give-away







https://www.uoc.edu/portal/en/metodologia-online-qualitat/estrategia/analisi-mercat-treball/index.html

https://www.uoc.edu/portal/en/metodologia-online-qualitat/estrategia/analisi-mercat-treball/index.html


Problem Context
Why Micro-credentials? Goals, Foundations, Stakeholders and Target Groups

Day 1. 10:15-1130



‘New’ unstable workforce 

in the digital economy

Expiring/Evolving/New 
Skills/Jobs

Digital

Divide/Transformation/ Exclusion

Industrialization 
4.0, 5.0

Climate & 
Sustainability 
Crisis

Rural/Urban Divide

Aging population

To encourage lifelong 
learning, Member States 

have endorsed the EU 2030 
social targets that at least 

60% of adults should 
participate in training every 

year…

European Commission
2023 European Year of Skills Widening social divides

New Ways of 
working



Empowered 
Citizen

‘New’ unstable workforce 

in the digital economy

Expiring/Evolving/New 
Skills/Jobs

Industrialization 
4.0, 5.0

Climate & 
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Crisis
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Role of the University



Two Paradigms Happening Simultaneously

Legacy Systems and 
traditional degrees

New Providers and Training Pathways
For lifelong learners



https://www.stanford2025.com/open-loop-university

The Open Loop University
Education Futures

From To

4 years during 18-22
Formal Classroom Learning
Limited access to higher education settings later in life

6+ years spread out over the lifespan
Knowledge was applied in classroom & practical settings 
Acquired learning applied in rapid cycles

Stanford 2025



Are Micro-credentials the 
electric cars of Higher Education?

Are traditional degrees the fossil fuels
of Higher Education?



Rise of the Micro-credential Movement
Are MC´s the solution to all of our Educational problems?



The EU Vision: Union of Skills

upskilling and reskilling for lifelong learners will become the norm
https://commission.europa.eu/strategy-and-policy/priorities-2019-2024/europe-fit-digital-age/european-year-skills-2023_en

https://commission.europa.eu/strategy-and-policy/priorities-2019-2024/europe-fit-digital-age/european-year-skills-2023_en


Micro-credential Movement building across Europe

EU Political Agenda
The renewed EU agenda for HE adopted in May 2017 identifies four main goals 
(European Commission, 2017):

1. Tackling future skills mismatches and promoting excellence in skills development.
2. Building inclusive and connected HE systems.
3. Ensuring HEIs contribute to innovation.
4. Supporting effective and efficient HE systems.



What are Micro-credentials?

Micro-credential’ means the record of the learning outcomes that a learner has 
acquired following a small volume of learning. These learning outcomes will have been 
assessed against transparent and clearly defined criteria. Learning experiences leading 
to microcredentials are designed to provide the learner with specific knowledge, skills 
and competences that respond to societal, personal, cultural or labour market needs. 
Microcredentials are owned by the learner, can be shared and are portable. They may 
be stand-alone or combined into larger credentials. They are underpinned by quality 
assurance following agreed standards in the relevant sector or area of activity

A European approach to micro-credentials 

(EU Recommendation, 2022)

https://education.ec.europa.eu/education-levels/higher-education/micro-credentials

https://education.ec.europa.eu/education-levels/higher-education/micro-credentials


What are (digital) Micro-credentials?

(Digital) Learning Opportunity
● small volume of learning
● assessed against transparent clearly defined criteria
● specific knowledge, skills and competences
● stand-alone or combined into larger credentials
● quality assurance following agreed standards

(Digital) Credential
● record of the learning outcomes
● owned by the learner
● can be shared 
● are portable



From Policy to Practice
Spain´s Legal Framework 

Main Regulation: Royal Decree 822/2021 (28 Sept) – establishes organisation of university studies.

 Key Provisions:
 - Universities may offer own programmes < 15 ECTS as microcredentials.
 - May or may not require prior qualification.
 - Must certify learning outcomes linked to short learning activities.

 Supporting Laws:
 - Organic Law 2/2023 (University System) reinforces lifelong learning and microcredentials.
 - Must follow internal/external quality assurance norms.

 Constraints:
 - <15 ECTS cap (larger = different rules).
 - Defined as 'títulos propios', not official degrees.
 - Avoid overlap with vocational training.

 Why It Matters:
 - Legal foundation for short, flexible credentials.
 - Aligns with EU microcredential policy.
 - Supports innovation while ensuring quality & transparency.



https://www.universidades.gob.es/plan-microcreds/

https://www.universidades.gob.es/plan-microcreds/


The plan is structured in 5 pillars:

1. Stimulate lifelong learning among adults and employers
2. Transform universities into training institutions for all ages
3. Offer microcredentials with employment and educational impact
4. Guarantee the right to training for all adults
5. Facilitate personalized educational pathways in adulthood

https://www.universidades.gob.es/plan-microcreds/

https://www.universidades.gob.es/plan-microcreds/




More than 140 people enrolled in the UOC Skills Lab, 

the new offering of soft skills courses

The most requested Micro-credentials have been :

1. Python Programming 

2. Mediation 

3. Javascript programming 

4. Protection of Children and Adolescents against 

Violence 

5. Generative Artificial Intelligence and its 

Application in Education 

6. Emotional Intelligence, level B1 (intermediate 

level) 

Over 1000 people have studied a 

microcredential in the inaugural 

academic year.

https://www.uoc.edu/es/estudios/formacion-continua/curso-programacion-python
https://www.uoc.edu/ca/estudis/formacio-continua/curs-postgrau-mediacio
https://www.uoc.edu/es/estudios/formacion-continua/curso-programacion-javascript
https://www.uoc.edu/es/estudios/formacion-continua/curso-posgrado-proteccion-infancia-adolescencia-violencia
https://www.uoc.edu/es/estudios/formacion-continua/curso-posgrado-proteccion-infancia-adolescencia-violencia
https://www.uoc.edu/es/estudios/formacion-continua/curso-posgrado-inteligencia-artificial-educacion
https://www.uoc.edu/es/estudios/formacion-continua/curso-posgrado-inteligencia-artificial-educacion
https://www.uoc.edu/es/estudios/formacion-continua/curso-soft-skills-inteligencia-emocional-nivel-intermedio
https://www.uoc.edu/es/estudios/formacion-continua/curso-soft-skills-inteligencia-emocional-nivel-intermedio


https://microcreds.ie/

https://www.suny.edu/microcredentials/

https://microcreds.ie/
https://www.suny.edu/microcredentials/


● A flagship initiative of the European strategy for universities. 
● Sets the ambition to expand to 60 European Universities alliances involving more than 500 

higher education institutions by mid-2024.

https://education.ec.europa.eu/education-levels/higher-education/european-universities-initiative

https://education.ec.europa.eu/education-levels/higher-education/european-universities-initiative




Let’s talk about Micro-credentials
Round 1 



● Does the Palestinian Higher Education System have legislation or official frameworks which regulate the 

provision of Micro-credentials?

● Does your University have a specific micro-credentialing policy?

● If you do not have a micro-credentialing policy, do you intend to develop one within the next 12 months?

● Does your university have these MC standards?

● How mature are the following processes?

● Which units are (or could be) responsible for MC OPERATIONS & IMPLEMENTATION at your institution?

● Who is the intended audience for MC's at your institution?

● What are (or should be) some of the primary goals of MCing at your institution?

● Take a moment to reflect on whether your institution has…..

Let’s talk about Micro-credentials



Building Blocks of a High-Quality
Micro-credential Program



Building Blocks of a High-Quality Micro-credential Program

Proctor, C. (State University of New York) & Pedrick, L. (University of Wisconsin – Milwaukee). (2022). Learning Sequence 1: The Building Blocks of a High-Quality 
Microcredential Program, Educause Learning Lab.

Build IT Infrastructure: 
Online Registration, Data Collection, LMS etc.

05

Build Collaborative Policy/Procedure 

Alignment across Institution04

Set your MC Definition: 
Define MC Program Mission, Vision and Unifying Principles

03

Build the Team01

Market Research and Literature Review02

https://events.educause.edu/courses/2022/building-a-high-quality-micro-credential-program


Building Blocks of a High-Quality Micro-credential Program

Proctor, C. (State University of New York) & Pedrick, L. (University of Wisconsin – Milwaukee). (2022). Learning Sequence 1: The Building Blocks of a High-Quality 
Microcredential Program, Educause Learning Lab.

Plan to Scale10

Monitor Key Indicators of Effectiveness09

Strategic Communications Plan and Launch08

Validate Market Research and Identify Champion06

Design MC07

https://events.educause.edu/courses/2022/building-a-high-quality-micro-credential-program


Building a team



By 2023, OU´s Micro-credential Unit had developed 29 micro-credentials with over 12,000 learners 

You don't get there without a team.  But how?
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12,000

Ferguson, R. and Whitelock, D. 2024. Microcredentials for Excellence: A Practical Guide. London: Ubiquity Press. DOI: https://doi.org/10.5334/bcz. License: CC BY-NC 4.0

https://doi.org/10.5334/bcz


Institutional MC Roles

• Project team roles drive forward the microcredentials programme, forging links between 
other roles and developing a long-term strategy.

• Educators include the various groups of people responsible for developing and delivering the 
courses.

• Support covers the work of a variety of support teams, including student-focused support such 
as the library and the careers service, as well as staff-based support from human resources and 
data services.

• Internal alignment is concerned with ensuring that institutional services such as policies and 
quality assurance are extended to cover microcredentials, and that staff understand this new 
strategic initiative.

• Outward-facing roles make links with external bodies and take responsibility for marketing the 
courses.

• Learners have a role to play in defining what micro credentials become, providing input and 
feedback, as well as interacting to form a learning community that extends beyond the cohorts 
on individual microcredentials.

Ferguson, R. and Whitelock, D. 2024. Microcredentials for Excellence: A Practical Guide. London: Ubiquity Press. DOI: https://doi.org/10.5334/bcz. License: CC BY-NC 4.0

https://doi.org/10.5334/bcz


Charles Sturt







UOC´s Micro-credential Strategy Working Group

◼ Manel Jiménez Vice-Rector  Alliances, Community, Culture
◼ Gemma Carrera Deputy Manager, Teaching 
◼ Sandra Sanz Faculty Information and Communication Studies
◼ Lourdes Guàrdia Vice Dean of Teaching, Faculty of Education 
◼ Carme Pagès Director, Unit of Skills Intelligence
◼ Mitchell Peters Senior Researcher, Unit of Skills Intelligence
◼ Gemma Xarles Vice Rectors Office (Alliance, Community, Culture)
◼ Cristina Girona Senior Program Manager, eLinc (Centre for Teaching and Learning)
◼ Ricard Hortigüela Senior Program Manager, eLinc (Centre for Teaching and Learning)
◼ Marta Borràs Senior Program Manager, Unit for Product Innovation 
◼ Toni Espadas Director, Unit for Product Innovation 



Leadership & Strategic Planning



https://www.eldiario.es/opinion/tribuna-abierta/microcredenciales-macrorretos-globales_129_10298159.html

https://www.eldiario.es/opinion/tribuna-abierta/microcredenciales-macrorretos-globales_129_10298159.html


● How do you strategically position them? 
 

● What type of institutional leadership is required? 

● What type of internal structures are required? 
 

● What type of business model(s) are required? 
 

● What could possibly go wrong?

https://jime.open.ac.uk/articles/10.5334/jime.801

https://jime.open.ac.uk/articles/10.5334/jime.801


What Type of Institutional Leadership is Required?



https://jime.open.ac.uk/articles/10.5334/jime.801

https://jime.open.ac.uk/articles/10.5334/jime.801


Innovation Horizons: Futures Thinking and Innovation Strategy





Micro-credentials Playbook 

1. Translates strategic focus for MC’s  into an easy to understand 

processes 

2. Provides end-to-end outline of the MC process from origination 

through to review  

3. Outlines in a practical guide the sequence of steps in constructing 

and delivering MC’s, including the roles and responsibilities and a set 

of actions to strengthen current operating model. 

https://cdn.csu.edu.au/__data/assets/pdf_file/0009/4153473/Char
les-Sturt-Micro-credential-Playbook.pdf

https://cdn.csu.edu.au/__data/assets/pdf_file/0009/4153473/Charles-Sturt-Micro-credential-Playbook.pdf
https://cdn.csu.edu.au/__data/assets/pdf_file/0009/4153473/Charles-Sturt-Micro-credential-Playbook.pdf


Small-group exercise: Building a Micro-credential Team at your 
institution: Who should lead an Institutional MC Program strategy? 



Micro-credentials don’t succeed by accident. 

They require an institutional team — leaders, educators, support staff, and external 
connectors.

 

Today you’ll design a ‘dream team’ for micro-credentials in your institution, and decide who 
should lead the strategy.



Building a Micro-credential Team at your institution

Group Design (15 minutes)

Each group uses their own worksheet to brainstorm the following:

1. Select a MC Strategy Team Leader: Who should lead the institutional MC strategy? Why? What 

type of leadership skills are required? Where do you look to find the best institutional leaders 

for building a High-Quality MC Program?

2. Build the Team: List at least 5–7 roles needed to design, deliver, and assure quality of MCs.

3. Assign Responsibilities: For each role, define its main contribution (e.g., QA unit = ensures 

compliance with national frameworks).

4. Identify Gaps: Are there roles missing in your current institution?

5.



Building a Micro-credential Team at your institution

Prompting questions:

● Who drives strategic alignment with the university’s mission?

● Who ensures pedagogical quality and relevance?

● Who connects with the labor market and employers?

● Who supports learners’ journeys and recognition of MCs?

● Who guarantees integration into existing systems (IT, NQF, QA)?



Building a Micro-credential Team at your institution

Question Notes / Brainstormed Ideas

Who should lead the institutional MC strategy?

Why this person/role?

What leadership skills are required?

Where can we find the best leaders for this initiative 

(internal/external)?

Part 1 – Team Leader



Building a Micro-credential Team at your institution

Role (5–7) Responsibilities / Main Contribution Current Person/Unit (if applicable)

Example: QA Unit Ensures compliance with national frameworks Internal QA Office

Part 2 – Building the Team



Rapid Reporting (7 minutes)

Select Groups present:

○ Their team leader choice

○ One critical role they added

Highlights are recorded in a shared “Institutional Team Map” Menti Meter.



https://www.ubiquitypress.com/books/m/10.5334/bcz

https://www.ubiquitypress.com/books/m/10.5334/bcz
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MC Co-design, Stakeholder Engagement 
and Quality Assurance

How can we know quality when we see it?

Day 1: 11:45h-13:00h





Two Examples of MC Co-design, Stakeholder Engagement and QA
1. EULEP Erasmus + Project
2. Uni-Industry Co-design Workshops

Introducing UPAL: UOC´s Unit for Skills Intelligence 

https://www.youtube.com/watch?v=PR9ojs_8SBM&t=5s

https://www.youtube.com/watch?v=PR9ojs_8SBM&t=5s
https://www.youtube.com/watch?v=PR9ojs_8SBM&t=5s






● Skills needs detected in the labour 

market

● Lifelong learning training needs of 

individuals.

● Providing this knowledge to 

students/alumni, program directors 

and society.

 

Create a unit within the university with the mission of providing scientific knowledge on:

A UOC Response→UPAL

Achieve relevant training 
connected to the needs of 
companies and people.





University-Industry 
co-creation workshops

68



University-Industry workshops: Conceptualisation

➔ Organisation of collaborative workshops with key stakeholders to develop recommendations for UOC 

educational offerings, including micro-credentials:

◆ 1) Companies and professionals → Field expertise

◆ 2) Professors and Faculty Directors (UOC) → Participate in the educational offering

◆ 3) Guidance professionals (UOC) → Professionals need expertise

● 4) UPAL → Dinamise the session and present labour market data

69



● With focus on the twin transition, the 
workshop addressed three core areas:

○ Key and emerging occupations.

○ Key and emerging skills.

○ Trends shaping the twin transition.

Main objective of the workshops

70

To date…

- Two participatory co-creation workshops hosted 
by UOC.

- Involved 30 Catalan organisations immersed in 
the twin transition.



Study Significance 

71

Why?

A continuous dialogue with the sustainability sector 

is essential for the development of new programs 

related to Sustainability Management, Digital 

Transformation, and Environment.

Initial Input Matters

Early interaction with professional associations and 

sustainability-focused organisations — especially those 

impacted by digital challenges — was key in drafting 

the initial program outline of the degree and 

microcredentials.

Co-creation Tools

Workshops and focus groups help align the program’s 

proposed knowledge and skills with real labor market 

needs.

Maintaining Academic Independence

Collaboration does not compromise academic 

autonomy—it enriches and informs curriculum design 

and ongoing program updates.



Challenges and next steps

● Focus on emerging topics (e.g., digital skills, 
sustainability) aligned with academic needs.

● Work with the different UOC faculties and programs. 

● Connect and improve UOC stakeholders network. 

● Publish periodic labor-market trend reports.

● Integrate the data collected with other UOC areas (i.e. 
Faculties, microcredentials, marketing, guidance 
services…)

72



Quality Assurance
How can we know quality when we see it?



What is Quality Assurance?
“Quality assurance refers to the systematic processes, policies, and procedures that are put in place 

to ensure that an institution’s programs meet or exceed established standards. It is an evaluative 

activity that applies to program approval, program review, and even organizational review. It aims to 

maintain excellence in program offerings. 

Quality assurance protects and maintains the reputation of the institution with learners, other 

institutions, employers, and other stakeholders by committing to a set of transparent criteria that all 

of the institution’s offerings must meet or exceed. The process is formal, its outcomes are public, and 

it serves to build trust in the institution’s offerings. ”

Prud’homme-Généreux, A. (2023). BCcampus micro-credential toolkit for B.C. BCcampus. https://opentextbc.ca/bcmicrocredential/

https://opentextbc.ca/bcmicrocredential/


International Micro-credential Quality Standards
Final Report Micro-credentials Higher Education Consultation Group (EC 2020)

Ferguson, R. and Whitelock, D. 2024. Microcredentials for Excellence: A Practical Guide. London: Ubiquity Press. DOI: https://doi.org/10.5334/bcz. License: CC BY-NC 4.0

• a defined list of critical information elements to describe microcredentials;

• alignment with national qualifications frameworks (NQFs) and the European Qualifications Framework 

(EQF): defined levels, standards for describing learning outcomes;

• quality assurance standards;

• defined credits: European Credit Transfer and Accumulation System (ECTS), defined learning outcomes 

and notional workload;

• recognition: for further studies and/or employment  purposes;

• portability: issuing, storage and sharing of micro credentials;

• platform solutions for the provision and promotion of courses leading to microcredentials;

• incentives to stimulate the uptake of microcredentials.

https://doi.org/10.5334/bcz


Who is Quality Assurance For?

Prud’homme-Généreux, A. (2023). BCcampus micro-credential toolkit for B.C. BCcampus. https://opentextbc.ca/bcmicrocredential/

Learners
-Affordable program; 
-Short-term (achievable) length of the program; 
-Ability to progress in one’s career
-Higher wages 
-Understanding of how to apply the target skills; 
-Relevance of the assessments to work 
environment

Employers
-Meet a specific workplace need that directly 
support industry job roles and job descriptions 
that are in demand; 
-Recruit skilled workforce; 
-Diversity, equity, and inclusion strategy for 
recruitment
-Retain and reskill/upskill current employees; 
Career pathways.

Instructors
-Engagement of learners into the program
-Evidence of learning; 
-Authentic assessments; 
-Retention of learners into the program; 
Completion rate of the program; 
-On-ramps to other educational opportunities; 
-Off-ramps to employment; 
-Stackable educational and career pathways; 
Curricular alignment to employment

Administrators
-Meeting a specific workforce development need; Learner 
success, in the program and beyond it
-Enrollment rate 
-Retention of learners into the program once they register in it 
-Completion rate; 
-Revenues generated from the program; 
-Whether the marketing is effective -Portability of the 
credential for learners 
-Value to the learner

Quality Agencies

-Evidence of the quality assurance processes for the program 
-Curricular alignment 
-Employability of graduates
-Transparency of tuition, fees, and costs to learners
-Return on investment for learners.

https://opentextbc.ca/bcmicrocredential/


Prud’homme-Généreux, A. (2023). BCcampus 
micro-credential toolkit for B.C. BCcampus. 
https://opentextbc.ca/bcmicrocredential/

HEQCO’s Guiding Principles for 
Developing a Quality Assurance 
Framework for Micro-credentials

https://opentextbc.ca/bcmicrocredential/


Prud’homme-Généreux, A. (2023). BCcampus micro-credential toolkit for B.C. BCcampus. https://opentextbc.ca/bcmicrocredential/

Micro-credential Quality Assurance Checklist

Program Design 
1.  Alignment 
2.  Credential design 
3.  Course design 
4.  Learner perspectives 
5.  Employer perspectives 
6.  Delivery 
7.  Recognition of learning

Resources 
8.   Instructor preparedness 
9.   Technology infrastructure
10.  Equipment and facilities 
11.  Learner support 
12.  Administrative support

Processes 
13.  Transparency of the process 
14. Evaluation and continuous 
improvement”

Outcomes 
15. Satisfaction 
16. Completion 
17. Employment outcomes 
18. Pursuit of further 
education 
19. Credibility and reputation

https://opentextbc.ca/bcmicrocredential/


Instructions:

• Work in breakout groups for 10 minutes.

• Identify key stakeholders in the Palestinian micro-credential ecosystem.

• Define their responsibilities/contributions.

• Be ready to share one stakeholder + role in plenary.
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Mapping Stakeholders for 
Micro-credentials in Palestine



Guiding questions:

•Who ensures quality and standards?

•Who defines labor market relevance?

•Who guarantees access and equity?

•Who ensures recognition and portability?

80

Mapping Stakeholders for 
Micro-credentials in Palestine



Mapping Stakeholders for 
Micro-credentials in Palestine

81

Stakeholder Responsibilities (in developing a high 
quality micro-credential program)

Contributions (to developing a high 
quality micro-credential program)

1. HEI´s (each has strength, bottom up approach, 
dialogue between Ministry, knowledge 
sharing, 

2.  Centre for Continuous Learning

3. Minister of Higher Ed

4. International Accreditation

5. Intsitutional Policy makers Future oriented education, workforce 
development,

Flexible targeted training pathways, 

6. National Policy makers (ministry of 
higher Education

legislation

7. Labour market (chambers of 
commerce)

8. Students 



Overlaps, Gaps & Next Steps

82

•Overlaps: what did multiple groups comment on?

•Gaps: what voices or stakeholders were missing?)

•Next Steps: how can you use this map for QA & accreditation 

guidelines?



Reflections and Closure of Day 1
Questions, Doubts and Comments Welcome

Day 2: Tuesday, September 23, 2025

Quality, Accreditation, and Road mapping (3 hours)

From: 10:00-13:15h

10:00-11:00 | MC Maturity Model, Internal QA Practices and Feedback Mechanisms

11:00 – 12:00 | Integration and Stackability Options: Accreditation and Certification

12:00 – 12:45 | Focus Group: Recommendations

- Breakout groups to co-develop recommendations on accreditation, QA, and program design templates

12:45-13:15 | Presentation of Recommendations & Closing Discussion

83



MC Maturity Model, Internal QA 
Practices and Feedback Mechanisms

Day 2 10-11h

Open Source PDF of Indicators

https://www.sfu.ac.at/wp-content/uploads/FIN_Indicators-of-Maturity-for-Micro-credentials.pdf
https://www.sfu.ac.at/wp-content/uploads/FIN_Indicators-of-Maturity-for-Micro-credentials.pdf


Day 2 Agenda
Quality, Accreditation, and Road mapping (3 hours)

From: 10:00-13:15h

10:00-11:00 | MC Maturity Model, Internal QA Practices and Feedback Mechanisms

11:00 – 12:00 | Integration and Stackability Options: Accreditation and Certification

12:00 – 12:45 | Focus Group: Recommendations

-Breakout groups to co-develop recommendations on accreditation, QA, and program design templates

12:45-13:15 | Presentation of Recommendations & Closing Discussion

85













UOC´s Micro-credential Strategy Working Group
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4 = Fully implemented – Consistently applied 

across the institution.

3= Partially implemented – Applied in some 

areas but incomplete.

2 = Minimally implemented – Limited, informal, 

or ad hoc application.

1 = Not implemented at all – No process or 

policy exists.
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Prud’homme-Généreux, A. (2023). BCcampus 
micro-credential toolkit for B.C. BCcampus. 
https://opentextbc.ca/bcmicrocredential/

HEQCO’s Guiding Principles for 
Developing a Quality Assurance 
Framework for Micro-credentials

https://opentextbc.ca/bcmicrocredential/


Link to Guide here.

https://www.etf.europa.eu/sites/default/files/2023-06/Micro-Credential%20Guidelines%20Final%20Delivery.pdf?utm_source=chatgpt.com




We will use asset mapping to spot the strengths already present in 
Palestinian institutions and the broader education, training and workforce 
ecosystem that can support micro-credential development. 

Focus Group Worksheet Link

101

Fast Asset Mapping– 

Micro-credentials in Palestine

https://docs.google.com/document/d/1gCOPXks0tlxyfJMj7Tml8VRNJQtrKbduf-gmMnXyPkY/edit?tab=t.f0fj41opt39f#heading=h.tcftxj1imedu


Integration and Stackability Options: 

Accreditation and Certification

Day 2: 11:00h-12:00h



1. What are the main policy recommendations from the European Union to governments for the 
successful integration of micro-credentials into national education frameworks?

2. How can Palestinian institutions ensure that the content and learning outcomes of micro-credentials are 

aligned with both European standards and the specific needs of the Palestinian labor market?

3. What are the criteria and mechanisms for the recognition of micro-credentials within the European 

Education Area, and how can a similar framework be established in Palestine?

4. What is the EU's long-term vision for micro-credentials, and how will it influence the future of 

traditional higher education?

103

Questions from Day 1



1) EU policy recommendations for governments (successful national integration)

● Adopt the EU definition & minimum info set for every micro-credential: clear learning outcomes, assessment, 

workload (ECTS or hours), level (EQF/NQF), QA reference, provider identity, issuance format. This standardizes 

transparency and portability.

● Embed MCs in national frameworks: reference the EQF/QF-EHEA and align with ESG (European Standards & 

Guidelines) for QA; enable ECTS use so modules can stack into larger awards.

● Enable recognition & portability: use Bologna tools (ECTS, Transcript/Diploma Supplements) and verifiable digital 

credentials (Europass-compatible) so learners can carry MCs across borders.

● Link to skills strategies: connect MC policy to adult-learning, employability, and sectoral skills priorities; coordinate 

ministries, QA agencies, HEIs, employers, and learner groups.

104

Questions from Day 1

https://www.enqa.eu/wp-content/uploads/2015/11/ESG_2015.pdf
https://www.enqa.eu/wp-content/uploads/2015/11/ESG_2015.pdf


2) Dual alignment for Palestine: EU standards and local labour-market needs

● Design to the EU “minimum information set” (above) and publish it with each MC; convert workload to an ECTS-equivalent 

for comparability.

● Map each MC to the Palestinian NQF level and state stackability (stand-alone vs. pathway to a larger credential).

● Co-design with employers: use sector advisory input up front to define outcomes, authenticity of assessment, and workplace 

relevance; this directly addresses the local gaps identified by NEO/quality bodies.

● Integrate Skills Intelligence:  use secondary sources (ETF, CEDEFOP, Ministry of Labour Statistics), and try to align MC´s with 

skills/occupational demands in the Palestinian labour market

● Issue verifiable digital records so Palestinian learners can present MCs to EU HEIs/employers with confidence. 
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Questions from Day 1



3) Recognition criteria & mechanisms in the European Education Area—and a Palestine 

blueprint

What Europe checks for (recognition criteria):

● Transparent learning outcomes and reliable assessment; explicit workload/ECTS; level (EQF/QF-EHEA); provider identity; QA in line 

with ESG; and declared stackability/recognition routes.

How recognition happens (mechanisms):

● Institutional rules anchored in national frameworks; use of ECTS and Supplements; and digital credentialing for verification/portability.

Palestine—build a similar framework in 5 moves:

1. National definition & data schema (copy the EU minimum fields).

2. NQF mapping + ECTS-equivalency guidance based on total workload.

3. QA requirement for MCs (institutional ESG-aligned processes; external review where appropriate).

4. Institutional recognition policies (crediting MCs into degrees; publish criteria).

5. Digital credentials compatible with Europass for verification abroad. 106

Questions from Day 1



4) EU long-term vision & impact on traditional higher education

● Vision: normalise lifelong, modular learning—quality-assured, portable, and stackable—so learners 

upskill/reskill across a career while institutions stay responsive to labour-market change.

● Impact on HEIs: more modular curricula, systematic learning-outcomes design, stronger RPL (recognition of 

prior learning), tighter employer partnerships, and wide adoption of digital credentials—MCs complement 

degrees and open new on-/off-ramps.

● For Palestine: start small (priority sectors), prove value (QA + employability outcomes), and scale via NQF/QA 

alignment—exactly what your TAM aims to catalyse. 
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Questions from Day 1
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Remember

Micro-credentialing is a team Game

It requires organizational innovation, 
coordination, and collaboration
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https://ecampusontario.pressbooks.pub/microcredentialtoolkit/front-matter/welcome-to-the-toolkit/
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Program Design



a new type of qualification

distinctive characteristics

certain  approaches to teaching and learning 
certain pedagogies

are more appropriate than others
Photo by Kimberly Farmer on Unsplash

Micro-credentials

Ferguson, R. and Whitelock, D. 2024. Microcredentials for Excellence: A Practical Guide. London: Ubiquity Press. DOI: https://doi.org/10.5334/bcz. License: CC BY-NC 4.0

https://unsplash.com/@kimberlyfarmer?utm_content=creditCopyText&utm_medium=referral&utm_source=unsplash
https://unsplash.com/photos/shallow-focus-photography-of-books-lUaaKCUANVI?utm_content=creditCopyText&utm_medium=referral&utm_source=unsplash
https://doi.org/10.5334/bcz


No standardised definition 
Common to Micro-credentials is the need for a distinctive approach to pedagogy,            
rather than a replication of the approaches used for other forms of qualification. 

*Focus on career, workplace and professional skills. 

*Most are offered online → pedagogy must be appropriate for  ¨new¨online learners 

*Microcredentials can open opportunities for new groups of learners, so any cohort of 
learners is likely to be significantly different in its demographics from a cohort engaged 
in other forms of education or training.



Traditional 
Undergraduate/Graduate 
Learner, 18-25 years

Micro-credential Earner/Learner

● Combines work/study and other 
life responsibilities

● Between 24-64
● Interested in career 

advancement

Traditional HE Student vs. MC Earner/Learner



Any successful microcredential pedagogy will need to take into account that:

• cohorts are likely to be large

• educator-learner ratios may be low

• focus is on career, workplace and professional skills

• learners are likely to have work and care commitments that take precedence 

over study

• learners may be new to online learning

• learners may have substantial relevant work experience

• learners may want to stack microcredentials to form larger qualifications

• learners require opportunities to interact with others

• learners require skills in self-regulation

• learners will be based in many countries

• many learners will have disabilities that influence how and when they study

• study is likely to be asynchronous 

Ferguson, R. and Whitelock, D. 2024. Microcredentials for Excellence: A Practical Guide. London: Ubiquity Press. DOI: https://doi.org/10.5334/bcz. License: CC BY-NC 4.0

Photo by Alexander Grey on Unsplash

https://doi.org/10.5334/bcz
https://unsplash.com/@sharonmccutcheon?utm_content=creditCopyText&utm_medium=referral&utm_source=unsplash
https://unsplash.com/photos/assorted-books-on-wooden-table-eMP4sYPJ9x0?utm_content=creditCopyText&utm_medium=referral&utm_source=unsplash


Pedagogies for the workplace

Pedagogies that are well suited to learners  developing job-related skills include 
competency-based learning, case-based learning and conversational learning

Competency-based learning → focuses on learners mastering a set of measurable 
outcomes. 

Progress is evaluated based on whether learners demonstrate they have acquired 
explicit and measurable competencies that have been communicated to them clearly

Ferguson, R. and Whitelock, D. 2024. Microcredentials for Excellence: A Practical Guide. London: Ubiquity Press. DOI: https://doi.org/10.5334/bcz. License: CC BY-NC 4.0

Photo by Cemrecan Yurtman on Unsplash

https://doi.org/10.5334/bcz
https://unsplash.com/@cmrcn_?utm_content=creditCopyText&utm_medium=referral&utm_source=unsplash
https://unsplash.com/photos/a-man-working-on-a-machine-in-a-factory-FP_DJBVtwdw?utm_content=creditCopyText&utm_medium=referral&utm_source=unsplash


Self Regulation
Learning how to learn involves being able to:

• decide what you need to help you learn

• manage your time

• set goals

• find valuable resources – including other people – 
to learn with

• choose learning strategies

• reflect on progress

• develop creative skills

• evaluate learning outcomes.

Microcredentials for Excellence: A Practical Guide: Rebecca Ferguson and Denise Whitelock



Stackability

Ferguson, R. and Whitelock, D. 2024. Microcredentials for Excellence: A Practical Guide. London: Ubiquity Press. DOI: https://doi.org/10.5334/bcz. License: CC BY-NC 4.0

Central Aim→coordinate comprehensive offering for 
learners to gain more substantial qualification 

Core component of EU standard

MC roadmapping should be part of credential design as 
a more agile, flexible and stackable approach to training 
and professional development

Implies that credits from one institution should be 
recognised by others→ potential for joint programming

https://doi.org/10.5334/bcz


Link here

https://www.uoc.edu/es/estudios/info/que-son-las-microcredenciales


Throughout the workshop, we have explored European approaches, Palestinian challenges, and first 
steps towards MC development. 

Looking forward, the task is to turn this into a set of recommendations for the Palestinian context. 

Focus Group Worksheet Link
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Focus Group: Recommendations on 
Accreditation, QA and Program Design

https://docs.google.com/document/d/1gCOPXks0tlxyfJMj7Tml8VRNJQtrKbduf-gmMnXyPkY/edit?tab=t.f0fj41opt39f#heading=h.tcftxj1imedu


References

Brown, M., McGreal, R., & Peters, M. (2023). A strategic institutional response to micro-credentials: Key questions for 
educational leaders. Journal of Interactive Media in Education, 2023(1). https://doi.org/10.5334/jime.801

Charles Sturt University Micro-credentials Playbook (2022) Delivering Micro-credentials: The e2E Process. 
https://cdn.csu.edu.au/__data/assets/pdf_file/0003/4137924/Micro-Credential-Framework.pdf

Den Hertog et al. (2024) A European Maturity Model for Micro-credentials in Higher Education: Whitepapers and 

Guidelines for a Strategy Workshop Creative Commons Attribution 4.0 International (CC-BY 4.0) licence 

https://op.europa.eu/en/publication-detail/-/publication/f8f61cde-2f81-11ef-a61b-01aa75ed71a1/language-en

Ferguson, R. and Whitelock, D. 2024. Microcredentials for Excellence: A Practical Guide. London: Ubiquity Press. DOI: 
https://doi.org/10.5334/bcz. License: CC BY-NC 4.0

Prud’homme-Généreux, A. (2023). BCcampus micro-credential toolkit for B.C. BCcampus. 
https://opentextbc.ca/bcmicrocredential/

Proctor, C. (State University of New York) & Pedrick, L. (University of Wisconsin – Milwaukee). (2022). Learning 

Sequence 1: The Building Blocks of a High-Quality Microcredential Program, Educause Learning Lab.

European Training Foundation (2023): GUIDE TO DESIGN, ISSUE AND RECOGNISE MICRO-CREDENTIALS.

https://doi.org/10.5334/jime.801
https://cdn.csu.edu.au/__data/assets/pdf_file/0003/4137924/Micro-Credential-Framework.pdf
https://op.europa.eu/en/publication-detail/-/publication/f8f61cde-2f81-11ef-a61b-01aa75ed71a1/language-en
https://doi.org/10.5334/bcz
https://opentextbc.ca/bcmicrocredential/
https://events.educause.edu/courses/2022/building-a-high-quality-micro-credential-program
https://www.etf.europa.eu/sites/default/files/2023-06/Micro-Credential%20Guidelines%20Final%20Delivery.pdf?utm_source=chatgpt.com


Thanks for your attention.

Questions and Feedback Welcome

Mitchell Peters
mjosephp@uoc.edu
LinkedIn:

mailto:mjosephp@uoc.edu

